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~ FOREWORD ;

-

‘The Educatlonal Resources Informatlon Center on Adult Career and
Vocational Education (ERIC/ACVE) and The Educational. Resources In- v
formatlon Center on Rural Education and Small Schools (ERIC/CRESS)"'-~*-_
 are two of the sixteen c1ear1nghouses in a nationwide information
© system that is funded by the National Instltute of .Education. . One -
" of the functions of these clearinghouses is to interpret the liter-
' ature that is entered in the ERFG data base in these fields. * This:
paper should be of particular 1nterest to teacher educators, coun-

‘'selor educators, researchers and curr1cu1um developers worklng in
the area of b111ngua1 educatlon. .

The'profession 1;§indebted to Edwin Rios and William Hansen for |,
their scholarship in the preparation of this paper. . Recognition
‘also is due' Muriel Saville-Troike, Georgetown Unlver51ty, Aurea -
Rodriguez, Northeast Center for Curriculum Development in New York
City; Ernest Perez, Texas State Education Agency; and Carol Minugh;
The National Center. for Research in Vocational Education.for their
critical review of the manuscript prior to its final revision and
publlcatlon. Robert D. Bhaerman, Assistant Director for Career -
Education at the ERIC Clearlnghouse on Adult, Career, and Vocational
Education, supervised the publlcatlon s development and assisted in:
the editing of the manuscrlpt Ruth Gordon of the National Center -

for Research in Vocatlonal Educatlon conducted the computer search
and Anne Gilmore typed the final draft.

-

~ . Robert, E. Taylor ‘,"' »
Executive Director

.. The Nationa] Center .for Research . ERIC Clearinghouse on Rural
‘in Vocational Education

. Education and Small Schools
‘The 0h10 State’ Un1Ver51ty L The New Mexico State University
' S I ' S

Everett Edingtoﬁf_ Lo ?"f
Director + ‘
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ABSTRACT R

A study was conducted, to explore the evolution of career éducation

concepts "and its appiication to the b111ngua1 population. The
literature search reviewed theory as well as research papers, sur-
veys, other literature searches, program descriptions, and state

- _vocational/career education plans. Agencies which produc¢ litera-

ture and other career education support of bilingual famjlies.and -
their children were also reviewed. The findings were synthesized’
to identify programmatic requirements and to establish3direCtions
for national and state planning efforts. - Among the findings are
these: (1) language is a critical factdr in planning specific:
career education programs for bilingual persons; (2) children of
bilingual families, where two" languages are critical: for survival,
demonstrate distinctive, more adult, social maturity; (3) -the
school system loses its "holdlng power" on bilingual children
during the seventh through ninth grades; (4) career-related materi-
als in bilingual format are virtually non-existent; and (5) ‘stdte
and local planning of career ‘and vocational educatlon;‘bilingual'
education, and migrant education have not been coordinated. One
of. the four major recommendations suggests that b111ngua1 career
awareness materials (K-6) and bilingual career exploration materi-
als (K 7) be developed concurrently in terms of career ‘education”

‘concept development, languages appropriate for student and/or par-

ents, and: the environment of the b111ngua1 family. (BM)

DESCRIPTORS *B111ngua1'Education, *Bilingual Students; *Career
Edugation; *Program Planning; *Student Needs; *Vocational Develop—
ment; Career Awareness; Career Exploration; Educational Coordlna—

‘tion; Educatlonal Experlence, Instructional Materials; Mlgrant Ed-

ucatlon Non- English Speaking; Program Descriptions; Program Evalu- -
ation: Second Language Learning; Stuident Characteristics; Vocatlon-‘
al Educatlon Vocat10na1 Maturlty Do =N '
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INTRODUCTION. 4, o e

handled in conversatlons w1th peers.. .

Career -and vocational development have def1n1t10ns that are preclse

" .as well as tailored spec1f1cally\to meet the requirements of our

school systems.: However if we were one of the twenty-five million
people in this country hav1ng a substantial. dependency on a langudge
otherithan English and on jobs that preclude our children!s attend-

-ing one school on a prolonged and regular basis, would the definition
~ then have meaning and would we be able to relate them to our school

. e

’

~systems7 C B A _ ‘-;flig

-

_ ¥ '
‘ Cons1der, for example, our association- of 1deas and concepts 1n

education. To us, "career awareness'' relates to k1ndergarten‘
threugh sixth grade and "career exploration'" to grades seven through
ten. Skill development is an act1v1ty associated with high school.

- On a day- -to- day basis, we are comfortablé with: general statements

regarding career.and vocational development since they are eas1ly

Pl
[

Compare, on the other hand the dllemma of non- Engl1sh speak1ng mi-
grant parents. The family's concept of time and space is different
from that of 4 static family. .'This affedts ledrning patterns of

migrant children. Before they enter school, these children th1nk

in terms of seasons. Many have traveled thousands of m1les.
Children of a settled English- speaking family, on the, other hand;,

'think in terms of a few m11es and of what they are g01ng to.do th1s'

afternoon.

'Soc1ally, mlgrant ch11dren frequently are more: mature ‘than. those in

a settled family. 'The survival requirements of a family that has’
few, if any, associations with larger social groupings, such as .
ne1ghborhoods, demand that: the chlldren become "young adults" very
early in llfe.' A v 4 : \ S

The m1grant famlly s. close prox1m1ty to the phy51cal labor assoc1—
ated Wlth agr1culture colors the 11m1ted or non- Engllshqspeaklng
3



S

mlgrant ch11d's perceptlon of the world of work. . As the chlldren
are phy51cally able, generally at the junior high school age, they
are -attracted to the money offered by agriculture. This is a
pormal attraction, not alone because of what the money will buy,

but attractive because their perceptlon 1s in harmony with what
they see adults doing.

-

L1m1ted or non- Engllsh-speak1ng mlgrant chlldren frequentl leave
school without being aware of. career pps51b111t1es or hav/yg ex-=

plored alternatives beyond those 'seen by -their family and, certa1nly
at the' junior high- school level, without developed skills. This

;. pattern continues to affect- them long after the family beglns any o

=process of "sett11ng out"‘of the migrant stream

~ For these and other children of llmlted or non-E glish- speaklng
families encounterlng problems in adjusting to mainstream America;
. the school systems must ackndwledge world. of work - requirements  at
lower grade levels. . For the "holding power'" of the schools to .
improve, they have to present information on which choices are.

made before the world of work bargains for unskllled labor . Choice
is made before the fact--not after

CTo preclude mlsunderstandlng, 1t should be stated that the terms

\

‘"bilingual" and "minority" are not synonymous with "dlsadvantaged "

, The latter denotes educational, economic and other, factors which
~inhibit individuals depending on ‘the social settlné in which they
find themselves and their ab111ty to. cope W1th the world of. work

requlrements in that sett1ng._
o

]7Blllngual persons, whether or not they are mlgrants, have the ad— .

vantage of speaking more’than one language. A b111ngual person

is '"doubly powerful" in terms of communication. Because'of lan-
'guage,one moves between cultures ‘and, may acqu1re concepts markedly
- different from others w1th1n the -environment in which one lives and"
works. Blllngual children may be found. "dlfferent" by ‘théir teach-
ers but are not necessarily dlsadvantaged "Advantaged" or '"dis-
. advantaged" beécomes terminology to describe the persgth frame of
. reference of those who do not understand the characteristics of '

- bilingual chlldren S e . ,_,’ :
At ‘a 1973 natlonal conference heLd under the ausplces of- the .
United States Office of Education (USOE)*and co-sponsored by the
Council of Chief State School Officers, the implications of career
educat1on for minorities was ‘examined in depth 1 As a result of
many persons' efforts: which began at this conference, .a resolution
regar41ng the lmpllcatlon of career educatlon and career, develop—

N -
7

~
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ment for minorities was adopted. This seminal resolution identi-
fied a bilingual relationship with career education and develop-
ment 4in the follow1ng manner. Théy cannot be complete without:

. b111ngual and b1dultural development, :
» elimination of tracklng and its related’ fears, )
‘career’ educat1on meet1ng the test (upon) JOb placement

' The partlclpants who were instrumental in’ establ1sh1ng this re-
lationship voicéd a concern for the implications of caréer educa-
tion and career. development for minorities. At this point, they

. * joined other educators in'asking the United States Office of Edu-
- ‘cation to state explicitly what it bel1eved career educat1on, '
. specifically, to be S . : .

The USOE responded with-a series‘of six‘actions; summarized-heIOW'

. R Y C .

1. USOE prepared a "Draft Document" based on the work of national

' scholars and pract1t1oners (career education experts), entitled
An Introduction:td. Career Education. It accompanled this
""Draft Document" w1th a Study Guzdér

2. USOE distributed its "Draft Document'' and Study Guzde to 275
: expert career practitioners who had been invited to attend
" twenty "mini-conferences" sponsored. by the USOE in the summer of
1974; forty state départment of education ‘personnel who had
attended the National Conference for the Coordinators of
T , Career Education in April 1974 in Dallas; and twenty-five
e L national leaders who attended-either the "rConceptualizers"'
’ . - Conference' or the "'Phllosophers' Conference,”" both of which
were sponsored- by the USOE dur1ng early summer 1974.

: -3~; It comp11ed the responses of 1nd1v1duals to the "Draft Docu—'
" - ment'" and the Study Guide in order to develop a consensus
statement wh1ch would represent, as nearly as poss1ble, con-

ceptual agreements on career educat1on wh1ch had evolved s1nce'
1971 . _

SR 2 pUblished An Introduction to Career Education: A Policy
' v’Paper of the U.S. Office of Education,  whic described.the
United States Office of Education's interpretation of the

Department of Health Educat1on and Welfare policy on career °
.educat1on Y

5. It prov1ded part1c1pants attend1ng the Nat1onal Career Educa-
. tion Confenence in Rac1ne, Wlscons1n in October 1974 with an
. . Ed
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BACKGROUND

_opportunity to examine some of the over-promise and under>
delivery of career educatlon for minority and low-lncome '
students R .

-

- 6. It conducted two '"mini-conferences' for minorities on November

21-22, 1975 and March 19, 1976 at the National Center for Re-

' search- in Vocational Education at The Ohioc State University.
The participants were prov1ded opportunities to express impor-
tant v1ewp01nts, to raise issues about career education for
minorities, tqQ react to the Office of Education's position
paper, Carger Education and Minorities, and to suggest organi-
zations for validation conferences on’career education for .
minorities.3

This paper explb}es7the evolution of the concepts of career and
vocational development das they apply to the bilingual portion of

~our -population. Consideration is given to agencies which program-
.matically support bilingual families and their children. Note is

taken of the quality of the materials and the performance of .the.
‘agencies. The paper concludes with the results of this asSessment.

It also prOV1des recommendations for fuwther development of ob- :
Jectlves in thlS area. o : ’ . STt

»

There,arefih this couﬁtry 25,347,000 persons‘who speak a language
other than English as their.''first language." This constitutes

‘thirteen percent of our population. ' Some ten major language
groups.have.been identified by the National Center for .Education

- Statistics as comprlslng eighty’ percent -of this second- language :

group .

v

' Tab1.é 1. Household Languages of the Population? !

- Language Spoken B Total Populatlon Four Years and Older

:igﬁﬂpusehdld" _ B -July 1975_
.. TOTAL oY 196,796,000’
_English only” =« 167,665,000 . - )
| ‘ .

A~



Table ]-—(cdhtinued):

o ‘Language Spoken L Total Population Four Years and Older |
. " in Household o ' -July 1975~
¥ L . \’_ ‘ N S ' n ) B -
~ B - — _ .
™ Non-English language as *
- usual or sé€cond languafe - 25,347,000
R ~Spanish = - SR 9,904,000
s : French - . el 2,259,000 -
: ' German . 2,269,000 .
.+ + ' Greek *- AR | 488,000 \ ,
' Italian . o 2,836,000 N
¢ Portuguese : " ' 349,000
Chinese 1 7 . 534,000
Filipino®~- @ . » : : E 377,000
Japanese " L ' 524,000
. 3 , Korean . ' 246,000 .
| Other - S | 5,559,000 ° NS
Not reported’ . -'Q3,786?000
_ . : |

. Spanish speakers are a great portlon of the non- Engllsh speaklng
"~ population (thlrty-nlne percent). Italian, Gérman, and French
speakers.are each a significant 'sized group also (roughly ten
o . 'percent each). Unreported are the language groups of natlve
A Amerticans. ‘ '
Table 2. below reflects the extent of this country's speken lan-

.guages. However, Spanish and English are the most commonly used
" languages in pub11c school 1nstruct10n

- The term "bilingual" 'is commonly used to descrlbe those who speak

e - a language other than anllsh as well as those who speak a second
language in addition. This. is a convention rather than a descrip-
tion. Of the twenty-five million .who are b111ngua1, it is estlmated
that eight to ten million are "dysfunctldnal" in both the primary -
language and in English, that is, the individual does not have ade-
quate communication skills (reading, speaklng, writing, listening)

e to be considered "functional.”" This group is obv1ously ""handicapped"
- 1n terms of education and employment. : P
D . ‘t E ‘l
"5';




RIS :
., Table 2. "A Babel of Tongues"5" u «
In addition to English and Spamsh these Ianguages are used for
teaching in federally sponsored programs—
L’" - '
- American Indian: Apache, Athabas- Sugplaq, Upper Kuskokwm Upper |
can, Cahuilla, Cherokee, Choctaw, Tanana, Yupik: ‘
Cree, ‘Crow, Eelaponkee, Havasupai, Fillrpino llocano: Tagalog _ -
Hopi, Hualapau, Koresian, Kiowa, French: French Canadian, Haitian
R Lacota (Sioux), Mde wa kan pon, German: Pennsylvania Dutch )
Mescalero-Apache,  Miccosukee- Greek 7 e ‘
Seminole, - - Mohawk, . Navajo,” Hebrew )
Ndrthern  Cheyenne, ‘Papago, Italian
Passamaquoddy, Piaute, '~ Pima, Japanese
Seminole-Creek, Tewa; Ute Korean: - . ‘ :
Arabic Micronesian: Carolinian, Chamor-
Armenian - ro, Kusaian, Marshallese, Palauan, .
Cambodian Ponapé’an Trukese Ulrthlan Wo-
- Chinese leian, Yapese
i Eskimo: Aleut,. Central Yupuk Polish
quch in, Inuplaq, Siberian Yuplk Vietnamese
Reprinted from U.S. News & World Report, March 6, 1978. '
g Copynght 1978 U.S. News & World Report Inc.
. : : !
" Table 3. Language Usage in the United States®
a4 . BN . : :
Population .
4 years and over, 5:'2?: -
in thousands ' ? o0
196,796 Total g
" Selected P} . '
52,742 European 2
9845 Spanih W 41 85%
RER 7 7 iz 7o
i 1_,'9194 Asian /// ... /6%
21',373 : Black. 3 2% Individual 'Ia—nguage usually spoken
o ‘ N 777777 Other than Engluh
110,917 Other 22%} % g - Engluh
T S - T P R
=~ 0 20 40 60 80 - 100
Percent in hous;holds with a household language other than English
Q I 6 ' . | / | v
R T I |




Success in school traditionally is predicated on one's ability to
communicate. Massive efforts have been undertaken to make class-.
rooms conducive to learning regardless of .the primary language of

~ the student. (For example, note ESEA T1t1e VII programs Y
[ N
- However, the effects :of non- Engllsh home language usage can be
- seen in Engllsh oriented schools by examining. school-age students
by €thnic origin who fall below grade level. The pattern of
functioning below grade level begins in the pr1mary grades and "
continues into-high school, with an ever increasing disparity of
“academic achievement between the Eng11sh-speak1ng and the 11m1ted
‘or non- Engllshmspeakmng group

~—

3

‘Table 4. _,:S_tu_dénts Be_]owGrede, Level, By Household Language’

S

Percent of students two
grades below grade level
' _apprppriate to.age . -

. . B -
- . . . .

40

<3

Spanish
Atll Non-English.

30+

- .

. e ~
— === — English
. A

o .
. 1sttodth = . 5thtoath
‘ ’ Grade level in 1974-75

9th to 12th

N Lo
3

g

Ch11dren who speak Spanlsh in the home are. most 11ke1y to -demon- -
strate inadequate command of ;the English language in school.
Ch11dren from selected families. that speak Asian languages demon-
strate’ similar patterns. Other language groups demonstrate sin

lar patterns between the extremes proJected for Spanish and Engllsh

-7~
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- Table 5. Students Bejew,Gﬁadé L,EV(?}Q"BY Ethnic Origin8 |

™

7 -

| EtnnicrOr}gin.'_ S - _ Jotal - Grades One to Twelve.u
}”. B LR Total FEnrolled 3 Percent
' o ‘Enrolled- = Below .- Enrolled
, ' C o - . - Below
. ‘lTot"all Ve i .36,077,000 -_5,540,0,06 15
Selectetl E}lrepeans*.\'._' C e .. 6,324,000 602,000 10
BSpaniSh”‘* o . . . . 3,067,000 581,000 19
Serected Asianesf L L v 414,000 58,000 14 | \
‘Blae‘k Ce e A 12,354,000 1,196,000 10
._Other L J e o 7 . 29.,345,000. §3,0'17,—0_00 10
Don't know/no- answer . ou . ... 572,000 | /101,000 18 )
* German,.Itallan, English, Scott1sh Welsh, Irish, Freéeh, ) .

"POllSh Russian, Greek, Portuguese.

’**‘-Mex1can American, Ch1cano Mexican, Mex1cano,_Puerto R1can,

Cuban,” Central/South American, Other Spanlsh . /
LA Ch1nese, F111p1no, Japanese, Korean ' :

" The ultrmate 4esu1t for these students is increased failure in

school and dropping out. Dropout rate is estimated by the National
Center for .Educational Statistics to be some ten percent of the

' school p Pulatlon for non- Engllsh -speaking students, this. Jumps to,
thrrty— igl

ht percent : o . N s

2

In speelflc subgroups, the dropout rate is even more dr?matlc.. For E
example, Randall estimated that only gne percent of thel/high schodl’

age agricultural migrant farm laborers ‘graduate from hlgh scﬁeol »ﬁhﬁﬁ"

He indicated that'the dramatic decline: of migrant school attendance'_‘
begins in grlde seven. -By ninth gradeg only eleven percent of the '

- migrant students are attending’ school.
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Tab]é 6. High School Dropouts, Fourteen to Twent_y-fwe Years 01d
S .-_By'Language Charactemshcslo S .
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~*  In a real sense, non-English speakers are at a severe disadvantage
- . in preparation for a role as a functional cifizen-becausew;heir
-« social-and employment roles are extremely limited. - -

Generally, the labor force~has developed a.trend characterized by
" a steadily increasing educational attainment. The Department of * ¢
Labor (DOL) attributes this increase toﬂrising_staﬂﬁardsjbf living; * .
compulsory school attendance laws, and the demands of -job training. "
The increase 'is~in sharp contyast with the plight of the limited or . -
X n&n-English7speaking person. The DOL cited the tendency f0r~limitedf.;
and non-English speakers to end up in entry level skill occupations

Where employment is-irreguladr and salaries low.1l1

) N . . . L - ’
‘Non-English and limited-English-speaking persons generally have been
clustered in urban-areas. For example, concentrations of Cuban:

' Americans are found in Miami;'aflargq”PUerto'Rican”community in and

’-near.NewPYbrk;‘and'Mexican-Americans]in the Southwest, particularly

~ in greater Los Angeles.. : ! ‘ S o '
A , _ /

, -Rural populations also are seen as significant in number in a recent

W © + DOL Occupation Projectipn repprt. Farm labor groups were found to
R - be home based in. Florida, Texas anq.California, moving into northern. .
) states 'in three distinct "'streams' jduring the growing and harvesting

.seasons;.,This-groupwummered.3,04§,OOO_in_4975 and was primarily
of "Spanish/Hispanic desg_ent.l2 ] L P :

“ i ..~"

The limited or non-English-speaking population is iincreasing and o

. may be expected to continue to grow in the immediate future. Data
indicated potential citizens entering this country numbered 394,861 B
in 1974 and grew to 402,000 in 1977. - The most impacted “states have =~ -
been New York, Florida, California, Texas, Pennsylvania,-and ‘Illinois.

. By 1980 it is anticipated that minofity groups will comprisé 17.4

: Perce?g of the school-age population.asicompared'to~16,2'percent‘in

- 1975. L S ' : ! -

Much of the current literature on biliffigualism focuses on the Ameri-
can of Spanish origin--that is, one of -twenty Americans. More than
eighty percent of Spanish-origin population live in households
T where Spanish is spoken as the "'usual" or "second" household lan-
a guage. About forty percent of the population speaks Spanish as its
own '"usual individual" language. : i ' "
Spanish is the language background of about half of the school-age
population that has a non-English background. Consequently, much
_ - of the research ‘includes the Spanish-language group as the target
s . _bopulation. This paper, therefore, deliberately includes examples

.. SN o o »{.. r:..;.
o - < o , -10- - -
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from the range of language subgroups that have been categor1zed
under the term "b1l1ngual" by var1ous publ1c agencles '
The general1zatlons presented have been measured against a sett1ng
~of several bilingual/bicultural groups.. "It Should be noted that
surveys conducted under mandates of Public Law 94-311 distribute -
data by ethnic- and ‘language m1nor1ty groups. However, several.
agencies present data as "Total Populat1on, Black Span1sh 0r1g1n,
and Other L : :

R
-, v

 There is a- d1sturb1ng dearth of 1nformatlon available wh1ch ade-
quately describes limited or non- Engl1sh speak1ng -persons in terms
of their unique needs.. Isolated stud1es in seemingly unrelated
fields focus on language and culture. as unique concerns. Sometimes
the studies were associated with geographic dlslocat1on and/or mi-
- grancy. However, the unique needs of the limited or non-English-
 speaking person confronted with a lifelong requirément to survive
in an English-speaking world are overlooked, The co-authors of
this paper.undertpok.four-basic-tasks:» ' :

~1. To conduct an ERIC search to determ1ne current l1tera—
s ture ava1lable,
2. To review per1od1cals and reports to examine the scope
of the current research

3. To review a sample of state plans for both career. and
vocational educat1on, and '

4, TO«synthes1ze the f1nd1ngs and to recommend directions
; _that national and state planning efforts might takg

The ERIQ search included a review of the output of several data
banks: » ERIC, Abstracts of Instructional: Materials/Abstracts of
~Researc Mater1als (AIM/ARM), Dissertation Abstracts, Sociological

' Abstracts, Language and Language Behavior Abstracts, and National -

- Technical Information Science (NTIS) Abstracts. A wide range of
descriptors was employed These included the topics of bilingual,
Engl1sh Spanish-speaking (and other language groups), ethnic
groups, migrant, native American, career, guidance, training, occu-

L S

LI
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 One hundred elghty—four abstracts-were.isolated

patlonal asp1rat10n, occupatlonal cho1ce adults and adualt tralnlng,

‘petr¥aining, vocational counsellng, vocatlonal development non-

Engllsh speaklng, career plannlng, labor\ Job corps, and tralnlng..' .%-,

-
]

hd seventy-eight . -

werg applicable for further review. These had Aistinct links tq . '

~_language and/or career programs. It is 1nteresthg to note that R

thirty-seven of these sources were oducts—of one USOE study: the.
Educational Factors, Inc. - project dealing with: ﬁareer gducation ma-
‘terials for Spanlsh speaking‘ migrant- ch11dren The abstracts fell .
into three broad categories: theory- -and/or research papers, surveys’.
and 11terature searches, and operatlonal descrlptlons of programs.

A

.
N4

OVERVIEW OF PROJEETS e T - —_

‘ f Ky

-Seven stud1es were 1solated which prov1ded a Synthesis of ex1st1ng

research or program descriptions. The Kirschner As_soclates_lS re-
views of adult bilingual vocational training programs-provided much
of the basic information. Bilingual programs at the adult level

.were” found to exhibit the same fragmentation as found in the f1eld
' of elementary education. Considerable attention has been given to’
‘ameliorating the needs of specific, localized populatlons, but over-
 all patterns of .career development could not be found.  These materi-

als also provided an. excellent format for mon1tor1ng and updatlng

/.

' programmatlc 1nformat10n. .

Research and theory papers were limited to ten documents which ranged’
from conference speeches to detailed analyses. Salazar and Qhrlstlansen
provided an analysis of att1tude of edueators toward bilingual voca-

"-tional education programs. The paper offered,a functional model for
. describing the use of language in the vocational educational program
" in Texas. 6 Pre-vocational and vocational -skills. are introduced in

Spanish; 1mmed1ate development of the concepts in English is intro-

" duced. Engllsh is introduced increasingly until the student is able

to function in world-of-work-related activities from an English: base.
This appears to describe the pattern of language development of a
number of vocationally oriented programs.. The Salazar and Chr1st1ansen
(1976) pattern is illustrated below: .
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Table 7. Language Development Pattern!6 Lo | j
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The review of the ten documents indicated a -lack of focus. on basic
... research questions regarding career development and the bilingual
PR " person. The literature lacks the. depth- from which prOJectlons of
- - © needs-and program decisions can-be made. .It would seem most .im-
" portant to be able to generalize about language use when appl;ed
to career educatlon, the relationship of culture and language to H~;_
‘the acquisition of language, and the. relative function of both pri-*
" mary and secondary languages in the role of agenC1es, e.g.,
~schools. , This type of information:currently is limited. - Kirschner
afflrmed the lack of discussing adult b111ngua1 vocatlonal programs.
Twenty-four entries were isolated which described program5'1n L
operation through various public agencies. Whether it was the
Hostos Community College b111ngua1 health sc1ence program in the
South' Bronx or the- Department of Labor's career system for farm
laborers in Fresno, the data entries offered examples of programs
with a common, discrete population in mind--a non-English-dominant
group. The studies were generally reported as work-oriented with - .
job skill training approaches to help bilingual students. Most of
the reports were déscriptive studies which outlined the objectives
and outcomes of a particular project. Two_exceptions which related
theory to practice were the San Antonio Independent School District
prOJect and the Educat10na1 Factors, fnc. 1974 prOJect.
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The San Antonio Independent School District projeqtl7'described{a S
three“year continuum of instruetion. -The multiple=zyear funding was- .= ¥
B focused on an elementary through secondary awareness and-exploration B
- career.development program. The project could provide an .effective .
© mbdel” for planning school-level programs in that achievement, atti-
tudes, and career education concepts were introduced into 4 school .
program in a bilingual approach. The -1inks to.the parents and com- 0
‘munity were seen 'to be of value by the evaluator. Unfortunately,
no linkage to other public .agency programs such.as the Comprehensive
Employment and Training Act of 1973 was described. ° e
Most programs were described in a time frame of one-year funding.
The evaluation data, therefore, is short-termed. If 'the career L
development concept is to be implemented, a longitudinal evaluation - - -
approach appears to be critical.’ A program's effective measure of I

2 o

success must be in terms of year? rather- than months.

- The Educational Factors, Inc. study.was unique’ because of the $§y-._
eral products which were completed, the process utilized to deVélop
the products, and-the results of the research.l8 The project was
funded by USOE, Part I, Vocational Education Amendments of 1968,
Public Law 90-576. It was aimed at a discrete language group--the
Spanish-speaking--and was for a specific school-age group, the ele-

_ mentary-age child. - The approach used a - mylti=ethnic, nationwide -
. - advisory committee to deverp"criteria, validate theoryfbasgs, and
' review products. Combined with an eight ‘state field test of the
' materials approved by the Office of Management and Budget, the
+_ outcomes were seen to be very useful for the planner of bilingual
‘career and vocational education programs. : ‘

AL

iTwo sets of criteria emerged from the EFI project. *One dealt with
/ the twelve factors necessary for the development of bilingual ma-
7/ terials within career education.  The materials should: portray
*/ rural life/work situations, reflect contemporary sex role models, -
/f be keyed to available experimental activities, encourage the use ,
~J  of a wide range of community resources, contribute to 'the develop- A
ment of a positive self-image, be developmental in nature and not :
locked to sequential leagning, develop: positive work.attitudes,
P T - ‘explore work habits, develop decision-making skills, promote stu-
'dek_v' dent self-expression, relate to specific, identifi ble .occupations,
L - and relate to varying levels of occupations wit?iﬁ career clust%fgf

T A seconqrgét of criteria was developed as a guideline for the pre-: =~ _.
. - paration of materials for a specific language/ethnic group.-.yggeri-,
' al?ipygpared,in_bilingual,formatVshould: display all activitigs in -
'.theﬂmg}fiicultural setting,:réflect the ethnic life style, demon-
: ,/i= s »l“lla " W o L - -
> o o~ /":‘ . o '_] 4 N or

. . L T
DA . - . . ' . .




.strate upward moblllty, ‘use . b111ngual assessment 1nstruments, de—"»

~velop eriterion reference tests, observe ethnf® role models to be
;utlllzed, 1nc1ude a\g1de range of activities, use native language
"personalities" where possible, make the materlals ""consumable."
refer to mobility- ass1st1ng programs and relate to occupatlons-
familiar to the students (

The development of thlrty—slx modules resulted in a standardlzed '
- format that is suitable for the development of other materials .at

a wide variety of grade levels. Similarly, the format lends 1tself

-

‘to supporting career exploratlon act1v1t1es as well as career’
exploratlon. ' -

| VOCATIONAL EDUCATION PROJECTS '--45' o '~ SR

‘Another source of 1nfbrmat10n was the rev1ew of current vocat1onal '
education funded projects foxr 1976 and 1977. .While these were ork-

ented to vocational training, the reports provided a view of _the
- federal ~agency funding priorities ¥or bilingyal pro;ects. The
summary reports indicated- that similar numbers of programs and
students were funded’ln each Qf the two years ' ,

Table 8; Bilingual Vocat}gnal Training Projects Furided Under -
- “Part J, 1976277 - o

v

Year ~'Number of Programs Funded ~~ Number of Students
1976 22 A 1850
1977 . 220 . T az00

The dlstrlbutlon of funded language pro;ects closely paralleled the
national d1str1but10n of language groups in the Un1ted States.

~ 1
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Table 9. - LanguageyGrbups'FUnded;Under‘Part;J;_chationaT Trhjnihg,‘

..1976-7720 _ .
R ' . L

Vooe

. Number of Projects

”

| .7>' o i f  1.il_,' _1976 . .1977’-T
vSpénishéﬂ} ‘\;;;_' ;;T:* e - ;.__”,-‘ 12 j. o ; 12“fh
"rIndo—éhinese o T _"‘. L .f 1 : , y
'Ruésiah o . " C i-f - | o 3
indign-in , L‘_ ‘. | ‘“..?’K L " 2 - :2
~:, Miked'(ho¥e £han'one léhguagé): a oL 3 - 4

The projects weré'very distinctly related to vocational training
elements and included pre-vocational skill development, English

" .as a second language, vocational counseling and assistance in job
placement. The occupational groups were.diverse. _They included,

for example;, mechanical, office, pre-professional law, medical,. .
and culinary areas. The projects were funded thrpughout the United

.. States in both urban and rural settings.

. o v . _ -
The vocational education abstracts-of 1976 and 1977 did not define

bilingualism. " However, the common inclusion of English as a .
Second Language (ESL) training suggestdd that the t&rm focused on

the limited and/or non-English-speaking pefson (called "bilingual" ,

in the abstracts). .

The projects were funded to_meet priorities outlined in the January

15, 1976 Federal Register.?l The Priorities established from the

- . Commissioner of Education at that time were to serve persons who

are unable to secure employment suited to their needs, interest,
and abilities because they are of limited-English-speaking ability;
to serve persons whq have left or completed elementary or* secondary

\ -

-16-
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"”The exam1nat1on of the Part. J abstracts suggested that the cr1ter1a
‘were met by the projects as funded. However, the projects relate
" to ‘a broader pattern of. career development. and exist as 11m1ted S

'DEPARTMENTS OF LABOR COMMERCE
' AND OTHER AGENCY PROJECTS

 From home bases in- such d1verse locatlons as Mex1co, Florlda,

.

-school; and to prOV1de training which wil1l 1ncrease the tra1nee s
'opportun1t1es for requ1red skllled employment -

i

examples of_a segment of a 1arger program. . = . ¢

"' . L \ . N a .
" ~ . . - LS ST LA . : -
Y . LA, . - Do e .

" Another source of data was the exten51ve reports of the Department

of Labor and Department of Commerce. (Government studies abound.

~In fact, the statement, '". Puento Ricans have been studied to

death--not by . pollcymakers but by social SC1entlsts Mis probabl}
applicable through all the: populatron groups wh1ch could be c0ns1d-
ered limited or non- Engllsh speaklng )22

-
-

The 1975 census data ~the Department of Labor s 1976 publications
on-occupational projection, training data, and labar supply, etC_»,‘
provide the data utilized throughout this paper.23 An assessment
of this data underscores the need for a coordinated and planned

. career development effort focused on b111ngua1 persons

- " The characterlstlcs of unemployment plus 1dw-1level .occupational
. patterns, dropout rates, and potential -health patterns -are common

through the language groups. The factors which create these char-
acter15t1cs have some common basis, namely, language as .a barrier

"% to”’ secure’ employment lack of work experience, and a substandard

“e

education. It is to these.efforts that career development must be
directed.. ' ' ‘ - -

~ The mobility of much of the bilingual populatidn -cempounds the -

problems of providing career education support to these ch11dren
The Puerto Rican migration to the mainlgnd after World. War II.and
the .more recent return migration to the island demonstrates the im-
portance of the mobility factor. In 1974, for example4 1,622,001
Puerto Ricans traveled to and from the Un1ted States.z

3

Texas and California, m1grant workers are found throughout forty-
eight of the fifty states. These migrants provide essential hand

_ labor for the preparation and harvest of crops. The educational

needs of this populatlon differ from those of our traditional non- |
mob11e commun1t1es, é. g-» 11teracy problems in two languages The

S -

e
%
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.,3__‘ _ local school system is hard pressed to meet the complex needs of
S ."thls populatlon :

I A =
'

Efforts of T1t1e I, Migrant Educatlon have he1ped in the academlo -
aspects of educatlon for the rural m1grant The Elementary and 2
’ Secondary Education Act .of 1965, Title I 'and Title III, have:had
.. - _ - impact in the urban areas. However, students often do not stay in -
. S - the system lohg enough to develop adequate pre- occupat10na1 skills.

"'BI‘LI"INGUAL EDUCATION b'RoLJECTs |

;Both b111ngua1*educatlon and- Engllsh as a. Second Language have;
proven to be viable educational - approaches to assist in the acqui-
. -~sition ‘of concepts necessary for success in school. Impetus for
research in this field h%s..come -from UNESCO.25 ' Current writers such
'as Saville-Troike have. developed complete 1earn1ng systems based
on the notion of basic instruction provided in the "first ' language.".
Shaw described bilingual education as the process where basic ed-
ucational concepts are taught in both English and the second lan-
guage. = The goals stated by Shaw are to increase conceptual devel -
~opment and communication skills, transfer learning from native'.
'1anguage to English, and develop bilingual-bicultural children. 27 . -
~ Funding under ESEA Title VII has probably béen.the greatest s1ng1e L
. -contribution factor to the development .of bilingual- instruction. '
‘The ten years of Title VII funding has seen thfge patterns evolv-
ing. These are programs that

1n1t1ate instruction in the vernacular and gradually phase oyt . -
. that language as. the student becomes prof1c1ent in Engllsh (the
second 1anguage) ’ :

~
a

. teach any or'a11 subject matter in two. languages, e.g., Spanish,
-and English. Not only.is the subject matter taught in two ldn- °
" guages, but instruction is ma1nta1ned for both 1anguages

~th oughout the program

1Y
B

R N s .
- - use two languages as a med1um for instruction and include bi-
' . culturil ‘elements in the curriculum coggext and teachlng ap- .

’proaches and the gu1dance techniques.

‘An older and perhaps more traditional methodglogy of teadching
Eng11sh %o non-English speakers has utilized the nomenclature of
 English as a Second Language (ESL). The 1nstruct10na1 approach of
ESL utilizes a ser1es of experlemces ‘that cause the student to be-

& g1n functioning in- Engllsh Instruction is usually conducted in
, \

. \ v g
v

C \
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- small groups or '‘pull out" classes. The goal is to produce,é .
'functional'speaker.of'English. .
Cont1nu1ng dlsagreement ex1sts on the effect of" b111nguallsm in v <
- terms of career preparation of a limited or non-Engllsh-speaklng .
L ; child: Bilingual programs have received. increasing attention in .
o 'recent years as witnessed in both ‘educational Journals29 -and the
~ general press.3  Proponents have suggested that the child- whose
- .native language is pther than Engllsh'must Teceive ba51c instruc-
‘tion in’ the native language, alternatively becoming functional in
two" 1anguages¢-thus, bilingual. Others believe English should be - i
select1Ve1y utlllzed as-a un1fy1ng element for" a11 Amerlcans. o N

s

S

Public schools tradltlonally have prov1ded instruction in English.
The landmark Lav v. Nichols ‘decision of 1974 changed this by de-.
claring the .opinion that students who do mot speak English are.
~denied a meanlngful opportunity - -to part1c1pate in public educat10na1
programs .31 "As a result of this decision;, education for limited
- and non-English-speaking’ students became a prlme focus for -educa-
- tors, ‘special. Lnterest groups and\b111ngua1 persons
After years of exper1menta1 programs under T1t1e VII ‘Bilingual
. Education became an 1ntegra1 part-of school programs. With all of
, this attention, however, the needs of‘the limited and non-English-
T speak1ng child have not been affected dramatlcally '~ Career . educa-
S “tion.in particular has little, if any,. bilingually oriented fbdels.
‘4/r1‘ | To -move Career Education to the posture where successful instruction =
' " cdn be glven ‘to limited- and non- -English- speaklng .students,. attention . .
-must be given to the. function of language. Language function is =
‘different from simply, concept acquisition.. When skills are" be1ng
acqu1red ‘the language ‘is used to provide depth meaning or thé pur-.
‘pose behind the instruction. Therefore, 1anguage domlnance becomes
-v..wcr1t1ca1 when de51gn1ng b111ngual materlals o

Years of exper1encet1n programs under T1t1e VII, Bilingual Education;
@esulted in the1r bectoming an 1ntegra1‘part of school prograris. Wlth;.‘
this- attentlon, the needsy of the bilingual child have not changed.
However, for those interdsted in- career education,” attention must.

be given- to the function of language whlch, in turn, defines the
purpose in prov1d1ng 1nstructlon i? a g1ven language

.

Skocyzlas (1971) suggested that both the presence of nat1ve 1anguage

.. speakers ' in the home and the number of native. language speakers 12 the .
§ - family had a d1rect gffect on the language dominance of a child.3

'~ He established the s%ringth of the language on'a five point scale:
(1) nat1ve language moholingual, (2) nat1Ve language dom1nance,

Y ) '..\ - . " “" . | o “ '. p .




;)

L _"-text' L

T

’
-

(3) bilingual, (4) English dom1nance, .and (5) Engllsh monollngual

Skocyzlas raised a critical question, namely, -how much and what °
quality of language makes an individual bilingual? . As the famlly
member moves out into school, community and the world of work, an
exposure to English creates the environment for the 1nterface of

two 1anguages and two cultures.'

"Another view of the effect of env1ronment on language usage was de-

veloped by RlOS. His model ‘suggested that a migrant family goes,

"through a series of six adapt%ve stages of environmental tran51tlon
“in settling ‘out of migrancy.

During fhese enV1ronmenta1 shifts, |
requlrements of language also shift from non- Engllsh ‘to English due-".
to work influences Untll the settled-out migrant is V1rtua11y bi-
lingual by necessity.. Table 10 111ustrates the characterlstlcs of

~'these . sh1fts.

#<Language ds" used to satlsfy personal mneeds and world of-work re-
" quirements: The native language is used in the home env1ronment
for interpersonal transaction, wh11e English becomes . the means’ for

verbal, transactions related to job, shopping,. and.centact with the

H”V'school The parents.determine the extent to-which th -non-English

language is -used in the home. The teacher determlnes the extent

t ‘to which. Engllsh is used in the school. (See TabIe 11.) The im-

portant poifit is to ‘recognize the specific requlrements of the
environment whlch force the overlap of two languages. The educa-

‘tion of a.child of a. b111ngua1 family requires recognition of the-

impact of- the env1ronment and the use. of 1anguage 1n the home

sett1ng ':. .

=1

for the same purpose. He def1ned b111ngua1 educatlon in thlS con- -

o

Blllngual educatlon refers to the extraordlnary effortS'
made . by a. schoo to ‘'me€t* the peculiar-needs of a- student ‘
' whose home envi -onmént uses ‘a non- Engllsh 1anguage for .

communlcatlon 34 N ;,” N T L
Imp11c1t in thlS def1n1t10n is the recognltlon that the non- Engllsh
language is .used for social discourse related to the family umit
and the affectlve domain. Concurrently,,the Engllsh ‘language is ..
concerned with ' 5001a1 groupings larger than the" famlly and the cog- .
nitive domain. The world of work, which prov1des support for both

\the famlly and the school functlons essent1a11y in Engllsh

e S R |




- Table 10.

s

Enyironménta] Stages of:Tfansition‘in Migrancy35 .

Degree of

e

' . Labor e Language
‘Stage - . . Character - : Juage
-8 - Emphasis - ™ cte 1$t1ps' Separation Dominance
: o P ) _ _ ’ -
I Agriculture - Individual crosses bor- Individual Spanish
S - der to work. No-family. =~ - = S
" Informal housing or b ;
. ‘'dormitory. Rural camp
- sett1ng, '
o II Agriculture Individual and'frieﬁas Ind1v1dua}‘ Spanish
. . - and/or relatives. ‘ p
Rural cdmp-setting.
III . “Agriculture - Ind1v1dua1 with famlly. Family.
N E Public hou51ng Rural group
. commun1ty ' English
IV Agriculture/ Individual with family. Family -,  English .
".Occupation-  Integrated housing. group and -
© .'vocation ' Secured by family. - % - Spanish
V :Occupations- -Individual with family. - Group. .English -
« Barrio,. pre-ghetto. ' -.with
o o ‘Spanish ..~
- VI 0ccupat1ons Ind1v1dua1 w1th fam11y ‘.Grbupv- V'Sﬁanisﬁ';
~. Pre- _ Named ghetto. High P (for
ProfessiOQﬁl density. . “business
L ' and
. .pleasure)
. | g
ot ’
i _
,j 3 B - S S _
) ' . “21- .
"\"_ : ~ - _.-. ‘ ‘ . / |
. % ~ - .
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T



A

‘Table 11. .Hdme;_Schoo1,.andicdmmunity'Language Matrix36 -

. ¥

_ Teacher " Pparent . | )
R T | o o
o ' SPANISH | BILINGUAL»l ENGLISH
i HOME - . - b . | . | i

Affective Domain N e

L T ! L

SCHOOL, - | ol ‘
o : o ! b
. | .t Cognitive Domain
. _ . —+——=
- . LARGER ‘ I
" COMMUNITY - Y

Z o . L"Wofld-~ogwdrk-°

* ‘Studerits must be able to transmlt concepts in this area in both
1anguages and in both social sett1ngs

5 o

~ -

The extent to wh1ch Engllsh satlsfles requ1rements is determ1ned
_ . by~ the teacher; the'extent to which Spanish satisfies require-
CoL : l ments 1is determ1ned by .the parents, ‘the overlap, or area of true
‘ B -blLlngual1ty, is determined by the parents ‘and teachers w1th the
support and a551stance of the school adm1n1strators.

de '1a ‘Rosa suggested a four—step evolut1on which prepares the
. student for language -instruction in the school while the school
3i structure is- be1ng prepared to greet the ch11d w1th a f1ex1b1e
program T :
flf' the ch11d's home env1ronment——where nat1ve language 1s ut11—_
bt lized., ' : o < ST

2. the ch11d's f1rst Venture into the school sett1ng--where the"'

domlnant 1anguage is used for ba51c 1nstruct10n :

- : , 3.. a shift in the home and communlty—-where the: language acqui- _ﬁ

Ceoe T sition progresses and the ch11d becomes comfortable in two
S e L languages - » -

v ' | Do o Lo2-




CAREER EDUCATION PROJECTS

S e -

a. the school sett1ng--where 1nstruct10n in a second.language has {
' 1nten51f1ed (Bll1ngual and ESL. ) 37 -

At th1s p01nt the student can move 1nto a- bllingual program, a.
regular English-based- instructional program, or a skllls acquls1t10n
career exploratlon program in. Engllsh :

U51ng the Span1sh‘speak1ng migrant as the'example, de la Rosa en-
v1s1oned language as a tool and the, schiool as a workshop for devel-
op1ng that tool | - : : . :

A
Low

N P
' ¥ e e
LY

fHoyt has stated that "The Amerlcan system of*%ubllc and pr1vate' _
_ educat1on has been a major force in creating soc1eta1 change. The

tak1ng place w1th1n the education syqtem itse fi'38

!
W1th1n th1s broad notat1on, career educatlon is. generat1ng great

Tate ofsocietal: change.. .has been greater thin the rate ‘'of change

'-expectatlons. These expettations are particdlarly noticeable among

bilingual: families as they become familiar with the notions.of

_"career educatlon,".”career development" and/"career gu1dancg wooooon

In assefs1ng ‘the needs of the blllngual famlly, it is often d1ff1-

cult tolseparate the teach1ng/learn1ng process of "career educa-
tion" from the llfelong process concepts of "career development.'

-Consequently, there is a requirement to view all guldance personnel—-
~ whether .professional: counselors or classroom tiachers—-as ”career
-gu1dance" personnel Co ‘ ’ :

The foreg01ng requ1res continual deflnltion and re- defin1t1on of

.

. career education theory and terminology. 'Hansen suggested»functlon-~' _Z;;

al nomenclature which 'is necessary for researchers. and practltloners‘;
in career educatlon.' She def1ned career development as:, - ‘

- a contlnuous l1felong person-centered process of devel-
‘.opmental exper1ences,
- a focus on seeklng, obta1n1ng, and proce551ng 1nformat10n
about self (values, interests, ab111t1es), occupational- -
~ edutational’ a1ternat1ves, life stylé and role optlons,
~and socio-economic and labor market trends;
a purposeful plan for reasoned decisions about work ‘and
. its relation to other: 1life roles with benefit to self
. and soc1ety 39 ' -
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NG ~ Table 12. Bi‘nnguavsicmwra] Educatwn, IntYoductmn Intp’-- o
S SRS ) M1g?ant Program 6 N o _ e
: GOAL ”:v
' \ School Instruction -
» ] ‘{' ) - “o‘-:;: . . ‘
. School and Environment'- S ad ?:“6\0“ Bilingual
* i A

Instruction

' STEPIV

. Child is happler sélf
_ . image iniproved '
2. Concept development -
- equal topeer - .
*3. Self-esteem—Child
. views himself'as equal
~to A_nglo peer’ '
4, Acqumtlon' of seond-

Regular ln;_tructioha! '

L

"Program

_'I-,!'om_e and

€ . language is maintained . . . Home and_ '
R Commumty and intensified (acquired Community . .. . ‘
. ' OE'T'Q“‘M & with native facility) ‘of Migrant : S

.Child .

STEP I~ N\

."Conflicts of language
and cufture reduced or
eliminated

.- 2. Child interacts’ with _
- family and friends.

Concepts reinforced -
. ‘and expanded

3. School instruction and

: ‘'world of migrant chlld

STEP I

1. Spamsh dommance
2 Mobility -
-3. Both parents in ﬂeld
: 4 Dependent on baby- :
s sitter and/or siblings. - ..
. Limited reinforcement
- of concept building

cn'm

are balanced . ." Learning opportunitles .
4, Engllsh language viewed > . . and expenence R v
as a means not as an o : . ' . A
end - School and Environment g .

STEP I

1. Assess language domi- .
"._nance and diaghose
-chid -~ .
2. Instruction provided in
child’s native language

3. Coneeptdevelopment
" in math, science, social
studies, ete. .- .
4. Second language taught. .
‘as a foreign language -
5 Salf-esteem mamtamed




. SavilleQTroike_suggested that ESL’and.bilingual:educatidn'are both
concerned with' the. development of the total student:  academically,
soc1a11y, and psychologlcally . She stated: : : :

"‘Both ESL and blllngpal -education are concerned with stu- -
o dents' cogn1t1ve,-soc1al, and psychological development.‘ ‘
o The ESL component takes primary responsibility for that-
’ " part of learning that takes place through the medium of
the English language, ‘that. requlres Engllsh language
* skills for acquls}tlon and expression.

a3

S‘# : : Because GBncepts learned in either language readlly

' . . transfer to expression in the other, as do stlich processeSW
as reading, most instructional goals will be -general ones
for a bilingual program, and not language specific. In‘\
struction in both languages is aimed at the same ends.

o  The" language -learning goal should be the shared one of

« .- .- . ’balanced b111nguallsm--develop1ng listening, speaklng,,

' _readlng, and wrltlng skills in two languages .

w

Planners of career development programs must recognlze both functlon

of language and the school's role in use of ‘language. This would : 'g,b'
enhance. the potent1a1 for succyss(rn acqu1r1ng career education .
_ concepts. _ , . ;

L3 . . -

‘Rios (1975), in hlS study of b111ngual ‘families, suggested that - cultu?éf
"and language are so intertwined as to make separation meanlngless
As a consequence:‘he suggested that schools must plan for the ox-
derly development of language skills (English) most suited for
school-based instruction:. Schools should not focus exclusively on
‘student developmént of an oCcupationally-oriented‘VOcabulary but.
on vocabulary useful, in a variety of social- settlngs to insure that
* career education and development can be discussed in ‘the home set-
ting. “The affective domain- ‘loading of career development can take
place in the home language. The larger world-of-work communlty ’
outsidée ' the home conducts its, cognitive -domain business in English.
"The-'school does not have to be all things to all people -in all
languages To serve as a language br1dge is suff1c1ent '

, Thls approach extends the 51mpllst1c Salazar and Chrlstlansen .
i .. model. --English becomes critical to 1ntroduct10n of career explot- . .
e ation and experlence concepts - : L

: A S
This focus on process has appllcatlon°when b111ngua11ty is’included
in the field of study. Without economic. stab111ty and fundamental
language competency, the b111hgual person is preempted from plannlng

»

" a26e
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for a meaningful future. As has beeﬁzsuggested,/language and life
. style play a key part in the ability of the bilingual person to:"

.+ assimilate and personalize the affective areas of seeking, obtain-
" ing and processing information. ) L : L o

A
3

T
gy

; : Thé'broader concepts of caréer development ‘theory also are in .evo-
' ‘lution. The definitions draw heavily on psychology and sociology

taxonomies.. Gilli described the theories as:

'
s

- the trait-and-factor theory, which attempts to match
. personal traits to job traits; . T S
- .the psychological theory, in which the person's psycho-
logical make-up is viewed as the basis for career choice
and development; . o s
" - the developmental theory, which sees the individual's
vocational development as.one part of his or her total
) - personal development;. ... .. .. S ‘
c -+ the situational  theory, :which holds that the actual
~environment in which the person finds himself. or her-
self is the basis for career.developmgﬂt.42 S
. cN . ' Rl i : . N
|  He stdted that these théories are not,mugudlﬁ§ exclusive; nor are
- they gOntradictdry..\HéfvieWed the synthesis o\‘dévélopméntal and
-situatidnal-theoriesﬁds the most-commonly'accep ed, It'iS]cértainly
easier to describe careér.development for bilinguals in those terms.
The person with a limited-- or nen-English backgréund tends to be
- more locked into an immediate environmental respbnse than is the . = *
English speaker. Thus choices or options' are limited: Whereas =~ -
career awareness is typically explored in the dlementary grades,
this experience may never occur.for the bilingual. Awareness and
career decisions jay be totally interrelated in response to eco-
nomic realities.. - S o S

-~

It is important to see the®Feverse of this ‘situation. The preoccu-
pation with job, health andjthe immediate future creates an atti-
. tude where careers, job re pirements .and skill acquisition’ become
an excellent vehicle for introducing basig. educational skills.
Inter-American Research Asgociates are.reported to have found:farm
- workers selecting employment and housing as the most critical prob-
lems confronting them43 ‘The fourth most selected problem is wages
and work benefits. This/'s representative of a number of such re- -
search studies. 'The bilingual vocational education.program funded
under Part J had a'positive response on the part of the participants.
“The combination of immediate attention to pre-vocational and skill _
‘needs presented in acceptable language is helpful to the participant. !
UnfiQrtunately, research to date has not provided hard data to sub-
stantiate what must remain as. "educated guesses' and suppositions.

. . k) . N : - M R - . N
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':-The educatlonal affects of- 1earn1ng, ‘when career educatlon act1V1-
ties are us®d as the veh1c1e, have not been well studied...Bhaerman
described thlS research as being in its infancy. %4 Limited studies

. described by Bhaerman and Enderlein4> suggest a statlstlcally posi- -

v tive: relationship in academic subjects when career. education con--

' cepts are integrated into the regular curriculum. Howeéver, no re-
" search is reported on career education prOJects forx b111ngua1
students, an unfortunate gap :

© 'LANGUAGE DOMINANCE AND CAREER
.. EDUCATION STUDIES. |

A summary of current research requlred developlng a unlque data
configuration. .We . have, examined- language - acqulsltlon and language
instruction. The Tole of schools ‘and " the emerging place of career

. education also have been examined. As a résult, three concepts are

apparent: - language dominance varies from 1nd1V1dua1 to individual -+

“and from grade level to grade level; the child from a b111ngua1
family is generally more socially . mature than a ch11d ‘from a mono-
lingual family; and adults’ have a more urgent requlrement for: English
+acquisition. than do ch11dren : : _ S T r

-Tab1exi3r Bi1ih9da1 Student'Lahguage'Do?gnance in_%}1atioh'to
Coe T ,Career}Education'Requirements " -

‘Student AR Careeh’Edutatibn_ Language

- Grade Level ! Activity .+ .Dominance
f10.--12° . skill - . ENGLISH
S ~ Development  Society dominant
7-9 - - Exploration . 'ENGLISH and OTHER

both,equally‘ -

K-6 . -~ Awareness . ENGLISH or OTHER
. - g . R Fam11y d0m1nant

-27-
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v ‘x At the lower elementary grades, either Engrlsh or a d1fferent famlly
. language is su1table for the general information associated with
"awareness ."  Significant information can be presented by either

the school or. the parents w1thout affect1ng the clear understandlng.
-of the ch11d ' :

At the 1ntermed1ate grade levels aséoclated with the more - spec1f1c :
‘activities of career exploratlon, 51gn1f1cant information must_be,

'~ developed by the :school in both English and the home language B
Children must. be able, at this stage, to communicate effect1ve1y
~with both the school and their limited- -English- speak1ng parents. S
At this point, the holding power of the.school is severely challenged,_

- by the woxrld of work if the family is having economic probléms. that ',‘

" could be allev1ated by the child's’ employment. For the child of a -.v7,
family in more favored economic c1rcumstances?\career exploration. T
activities: frequently bring students and their parents.close to-

. . :gether In either case, b111ngual mater1als and 1nformat10n are
| »most 1mportant :

Soc1al maturlty affects the . manner in wh1ch ch11dren react to
. activities and information related to career education. The follow--
- ing table notes the 'differences between the social maturity of a.
- 'child- from a monodlngual Engllsh and a- b111ngual hom%

N _ —

ft' ‘_1fab1e 14. Student Social Matur1ty Compar1son in Relat1on to .

Career Educat1on Requ1rements4 o T
' I L S :
: School. . . Career Educat1on S j%aturlty Comparison
- Grade Level =~ Act1v1ty .+ 'English Bilingual.
. 10 -2 - | skill Development .  Normal - Above ©
T 5 . _ B Sk
T -9 T _Exploration =~~~ ' Above - Below* .
A h@ : K —;61- "'vﬁ_ hwareness.- -~ 'Normal  : Above
- ,fff * Age and grade levels at which- schools lose hold1ng power for most

b111ngua1 students especlally those of dlsadvantaged fam111es

"~ . This table reflects the different pressures on a ch11d who comes

. from an Engllsh speaking family and a ch11d.whose famlly speaks -
another language and, as a consequence, is frequently less favored
econ6ﬁ1cally 2a. : :

>
£



.“ At almost all po;nts in the1r school career, chlldien of a b111n—
- ghal family may be expected to have social maturity patterns dif-

. ferent from those of the ch11d of a monollngudi English-speaking
-famlly . : - :

.'Adults become aware and explore career opportunltles in a manner
similar to children in a schbol setting. The differences resulting
from ‘the varylng status of adults are noted in Table 15.

':For ‘adults, the awareness process’ frequently is begun by a social
agency ‘and not by individuals themselves. Therefore, it may re-

.quire both English and. the other home language as soon as the pro-- -
- cess starts. For the adults, mastery -of -English appears to precede

" successful exploratlon of career options as well. as successful .
skill development - This maJor dlfference between the needs of the
child in school and the "adult or school dropout frequently has been

- .overlooked. This Ras been the cause of the failure of many plans
for improving the economic well be1ng of members of minority, non-'

' Engl1sh speaklng fam111es : :

s
: N

Y

Tab]e 15 Adu]t Compar1son of- Career Educat1on 0pt1ons azg Re- -

qu1rements of Mon011ngua] and B1l1ngua1 Adu]ts

i
— 1
/

: (S - E . . Y 1
- Career Educatlon Training = Language Requirement’ Bigigzial
_ Act1v1ty o Source ."Monolingoal oBiliogual Requlrement
D Skill e Commuhity‘ ~ English English " Langﬁage
"~ Development College . Improvement* . Precedes
S ) - T o . ' Skill Mastery
Adult o o _ B o
“Education = . PR
.oJT* RV
'Proprietafy ) oL e B
‘Institutions ' L '
: Explorat1on Public Agenc1es Engliéh - Other R N/A
s ichools ~ “Improve- - Language s
ndustry . ment* e _
v .
e 5-29?_”'.
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Table 15--(Montipnued) = 70 - .
‘. ) ll’:% I'r ) ) v \. \:‘
* DJT = On thé Job Training provided 'by all sources - public and = .. ..
. private L. . s - : :
, + = Specialized vocabulary inEnglish . : ‘
- N/A- = Not appligable for non-English. speakers. Normally the

‘not the mon-English speaking individual.. . o
Note: . Bilingual edupation of .any kind, including career education,
©i 7. requires concept assessment - qf the individual and of the:
‘ . career. Career education, to be affective, must provide a
BT " match. e ' e y

CURRENT PROGRAM FUNDING ~ * . = - g

'The current pattern of funding is focused on differences between -
groups. That is, where an identifiable population or subgroup has
a unique characteristic or need, then a formalized category is.es- |
tablished and funding is provided to research, study and alleviate '
the needs of the group. This-rapproach to dollar allocation has :
-~ historical roots back to.the post-World War II era when vocational :
education became the target of fedéral program dollars. Several
~'years later dramatic program;expansioﬁ,'involving-figst;the_Nationa1~
.Defense Education Act of 1958 and< later ESEA monies, created a .. -’
‘patchwork of iﬁtgrrelated,servicé>programs.and_agencies; "Each of
..the_agenciesfestaHiished its own unique guidelines and Tegulations.
’fThe”Departﬁentg-of Labor, Defense, Interior, and HEW, and virtually
-every dthei-federalragency, have educational -and training require-
. .ments for hoth-'its employees and recipient citizen clients. The )
" Marious programs within:a single agency are uncoordinated and unre-
. lated.” For clients, this frequently results in confusion. that is
" compounded when they 2are. served by more ‘than one agency. -
S T;Bilingual’pérsons,'particularlj.the limited- or non-English-speaking:
“a * ' persons struggling to find their .way in a.predominately. Eniglish-. -
- speaking world, have difficulty in locating an isolated program de-
A signed- to.megt their needs.. Programs developed by different agen- .
cies of the government and/or different departments of the same . .
branch do not coordinate their "diffusion and dissemination” activ- :
. ities, The consequence is the frequently noted inability of the
-~ program to find a client- B ) .
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mechanism for self improvement has to be started by society,
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'While isolated exper1en¢es W1ll beneflt the 1nd1v1dual in a-given

sltuatlon, the experience should relate to a. sequence of social
experiences available on a continujing basis. “Within. our system of

-government, the function of training traditionally has been separ—

ated from education. Although these distinctions -have long. 51nce
lost meanlng, the friction of such separatlon continues.

t . -

U51ng history and contemporary problems as touchstones, basic

:learnlng skills haveibeen the¢ focus of éducation so that a functlon—
“ing, literate citizen could be a contributing membet of the nation.

This att1tude traditionally has placed education and educators out-
side, pol tics. At:the same tlme, attention h_§’been glven to the
young eme gtng cltlzen.__ L . S

a7

f’_u- . . N K K N3 -

"Fhe problems related to: upgradlng the economic: system and maintain-

‘In the dramatlc growth of our nation, subtle soc1al dlstlnctloﬁs of"
p051tlon, education, and wealth have become maJor ‘jssues. The v01cesfg
of m1nor1t1es have - become ‘the concern of the.majority. - In all this o
. change, ‘the traditional agency roles have come tégether in "4 blend

. 'ing the ongoing pattern of operataon were assigned to other agenciesy
', defense and military tasks to the

'iployment ‘and labor problems to the Department of Labor. +The pro-
“blems of match1ng program and client are compounded when education ..
".provides some ‘of the necessary communlty support. T Edutation- tra- o
“ditjonally is séparated from the more politically sensitive agen- _
cies, such as the Department of Labor. - A consequence of the separa- . -

Department of Defenseé, and unem-

tion frequently is programs funded by dlfferent -agencies that over- .
1ap in purpose but are uncoordlnated ‘in operatlons.

e

" “which has made definition more difficult.. For, example, the largest
..single tra1n1ng educationgl agency in.our country today is the "

Department of-Defense. The Armed Forces section utilizes precisely.
- .prescribed teaching ‘techniques, very comprehen51ve teaching materi-
-»als and an efficient evaluation system to train and monitor over a
-million and a half enlisted personnel in speclallzed skill areas.’

In addltlon, recruit tra1n1ng, officer acqulsltlon training, pro-

'»fe551onal ‘development ‘training, and flight training‘are'also an .in- *“

tegral part of the armed forces tra1n1ng system:- The mrlltary is

3 both an educat10na1 and a tralnlng agency. . . .

. N *
. » . -

The Department of Labor, W1th its many programs, prov1des educa-

- tional services such as Job Corps-ESL classes. The merging of

educationand trblnlng allows for new cooperatrve activities to .
serve populatlon groups. ‘The traditional concept of education pro-
vided by educators and- tra1n1ng prov1ded by 1abor is obv1ously out-"

. -
B :

=31




. serve the rural - mlgrant is remote unless: dellbera
preplannlngfoccurs in the non- 1mpact16n period.

dated The questlon of how ‘to develop ansystematlc llnkage of agen-f
cies concerned with a .common client must be raised. ‘The new pattern
must be one of cooperatlon and coord1nat10n. "

r - 2 . -y,

Agency llnkage usually breaks down due to time and space factor
Schools . operate on a° September to June- calendar. ~The Department of‘
Labor utlllzes a July ‘to June period correspondlng to budgeth peri-

“ods. Local agencies each have unique budget perlods, each provides

spec1allzed programs focused on what is percelved to be a unique
client. Linkage becomes difficult when thése artifjcial designa-

" «tions.are made: The b111ngual client is out of narmony with these

‘agencies. which. miist prepare to meet the needs of migrant workers

~and their famillesson a schedule dictated by" ‘'weather, harvest dates;
- and polltlcal pre@sure (all factors outside  the- 1nfluence ofl'either

_thé client or the agency). - Table 16 displays the relatlon'of agency
-activity to client mob111ty The p0551b11 ty of a fg_ency linkage to -
and care ful

Tablle 16. fl\_{h;drént,MObﬂi‘ty in Re_la;tion to Agency Services%9
— = E— Sem— —— ——
&\ o Mat Apr. May- June July Aug Sept Oct .

. . o‘ . - }\ e N . .
~Lrop-induced labor - _Qﬁg,;" A ;
pequlrement§ perlod X-;?---------é—---71 ----- e EE LT X
, Mlgrant mobile. perlod _ Xe-j-fo---5--—-¥57———5-—-4—-—;--5----X
thoolpcalendar S School seseionySummqr school/Sehool'session

Labor Dept. Funding o .
Period - % 01d funding - - New funding

PN A
i

'4",!-».{: . ] -~

A 51m11ar problem occufs 1n regard to spatlal characterlstlcs
The migrant relates to gébgraphlcally separated environments, per-
haps as many as:six a year.' The school .district concerned with
-reading levels), .skill attainment, credits acquired to.reach gradu= "
ation, «and the like, has a problem of meetlng student needs because
the school patterns do not match the characteristics.of the migrant
student, Thus, the. time-space ‘characteristics of b111ngual students
‘are-a critical problem for -individual agenc1es. - In terms of llnk-
age, the problem is compoundeda § ) :

e

£
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R A review of selected agency structu;es is necessary when a common- -
' c11ent/rec1p1ent is used as the ba51s for comparlson.

School_agencles prov1de a_varlety\of programs with a vocational or- .
~ientation. State plans for vocational education out11ne°vocat10na11y~
o or1ented school ac1t1v1t1es w1th both an annua1 and a 5- year plan.

Input is 5011c1ted from schools, often 1nc1ud1ng surveys and ques—"”
.- tionnaires from teachers and students, data from state. -labor de-
partment sources, and an array of demographlcs,'all in an-attempt.
to define the popu1at10n to bggserved The plans evolve with -
stqtewxde committee or task force staff involvement, The flnal
‘ "~ impressive document utilized is subm1tted to. the USOE to secure
Lo tundlng for vocat10na1 educatlon programs.f : :

A review of four state plans (Oregon, Callfornla, Washlngton and
Colorado) revedled that language needs of: students were not inciuded
to secure funds for limited Engllsh-speaklng students. Thtzxocatlona
al education plans are systematic and, w1th some modificati ,-could

A be revised to include such data. . f . f*\\_Q\g.: |

St oo A review of the four plans showed:them to be .mainly of 'a narrative,
~ 7+ .+ oBjective-based format. However, thée needs of bilingual clients
are not identjfied. The plans generally do not 'specify client
neéds to a satlsfactory degree where program decision could be de-
veloped in ‘direct relation to those needs. r ECE

Y

-

. . . . R

Ne1ther state vocational educatlon nor career educatlon -plans focus
- on b111ngua11ty or the more complete pattern of career development
for\the bilingual population. There is little or no attention g1ven
to linkage with other training efforts -in the states in either the
public or privater sectors. There is no apparent policy guidance at
theifederal or state lévels to insure that agencies of goveérnment
coordinate career education program planming. Unless this guidance
is #orthcamlng, ‘We will continue to see piecemeal development of
, career programs that will not adequately serve the needs of the
~monolingual Engllsh speaklng ch11d much 1ess the b111ngua1 ch11d

.Othe r public. agencles outside the fleld of ‘education have focused
on’ the needs..of the bilingual person and, although individual pro-
grams display excellent ,planning to meet the needs of . 11m1ted—
non- Engllsh speakers), cont1nu1ty is 1ack1ng :

«

The Department of. Labor brov1des extensxve program funding through
which. local, county and state agegcles can develop.apprenticeship

prog ams, employer tra1n1ng,.and variety of _employment and train-
. i . .
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ing proérams. In. 1975 for . example, thereé were 431 CETA prlme_ )
sponsors at regional and local levels prov1d1ng funded programs.
CETA funding allows for some flexibility in tra1n1ng persons. A -

‘-Q-descrlptlon of some of the possible uses of CETA funds 1nc1udes

Outreach to make needy persons aware of avallable

" employment and. training services

. Assessment of individual needs, interests, and potené ;
tial; referral .to ‘appropriate jobs -or training; and,.

- follow-up to help new workers stay on the job
Orientation, counse11ng, education, and classroom skill
train;/;/to help people prepare for JObS or quallfy for '
betterx-jobs . , ,

. Sub51d1zed _on-the- JOb tra1n1ng

- Allowances to support trainees and their families and

- for-nieeded services, such.as child care .and medical aid
Labor market information and job redesign to open up
‘positions for employment and training program graduates
Tran51tlonal public service jobs .

. - Spectal p;ograms for groups such as Indians, migrants,

’ persons W1th 11m1ted ‘English, ex-offenders and -youth. 50

CETA guldellnes urge llnkage with other agenc1es L1nkage'1nfers'

a communication process which focuses ‘on the common needs of clients
and pos51ble joint and combined efforts. However, this communica-
tion’ process. ‘usually breaks. down a$ soon. as the or1entat10n of prime-
Sponsors is completed. : :

The Job Corps has been. designed as a total experlence to include
24-hour residential living to- assist -youth who are economlcally
~dlsadvantaged and who have e1ther poor -educational records or are
nor attend1ng school 51 . g ’

The intent of Job Corps has been to provide educational experlences,;'
counseling, social and-vocational SklllS, and ancillary services.
Assistance%d@s provided in job placement at the conclusion of the
program. In a typical year (1974) 63,300 students were in sixty-

one ¢enters. . During that same year, 25 000 were placed in jobs.

Job Corps utlllzes .a variety of tralnlng "and educational techniques.
at the discretion of the subcontractor. However, guidelines spell
out the requirements for language usage. ESL and tutorial assistance
- is prov1ded for the development. of basic occupational skills. The =+
‘residential sett1ng breaks the traditional environmental transition
thrusting the part1c1pan5 1nto a controlled dual 1anguage settlng

at an acceleérated rate, : :

I
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- -An example of a cooperative effort of USOE and DOL:is the-Work In-
centive Program (WIN) which helps Aid.to Families Wlth Dependent
Children (AFDC) recipients. to receive pre- employment serv1ces, JOb ,
"referrals, subsidized employment and other supportlve s§§v1ces

In 1975, 586, 000 part1c1pants were, reg1stered w1th WIN.

Many Department of Labor programs ‘are admlnlstered at the state
level. Such activities as Employment Secur1ty and Farm Labor Off—
ice are federal dollars transformed 1nto state pract1ce

.Throughout the Teview of" these programs, terms such as educatlon,
counseling, and skill training have reinforced the notion that tra-
~ditional. dlst1nct10ns between education and training are gone. What

" is not evidént is the: cooperatlve venture of education, labor and .
the private sector in focusing on the needs -of the bilingual client.
_Agencies must come to see that each has a part in the total -career
picture of the individual, and“that the common goal is to .support.
the person who . is confronted with a. constantly changing environment.
This is a major undertaklng. Few models exist. The m111tary has
managed successfully to orient,. train; and retrain for many years.-
"An encouraglng note is the recent linkage of USOE and the Department.

of Defense .in the examination of $Kill training materials of the
‘military to determlne appllcablllty to secondary and post secondary‘
education. : :

MODEL FUNDED PROGRAMS S LR

Nyssa, Oregon Commumty Serv1ces

An 1ntr1gu1ng model is the Nyssa- communlty services progr for mi-
“grant families. In this small community in eastern Oregon, health,
-education and 'labor agencies have cooperated to provide .a jcompre-
hensive service package to rural farm workers. The program demon-
strates that linkage is poSsible. However, the process must be

set in motion in the larger arena, - Agencies must agree on common
goals ’ .

‘The deflnltlon of- b111ngua11ty and career development must be ex-
plored. "A Ilmlted English or non-EnglIsh speaking person cannot.

set the structure EH motion. The structure must .yield and respond
to the individual. :

Strengtn,of program: Interagency linkage.
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'Bangor, Ma1ne Human Serv1ces

*

Tra1n1ng Consort1um

A cooperatlve endeavor of un1vers1t1es and communlty colleges to

. .provide academic course work and’ field experience for French-
- ’speaking b111ngua1 adults is demonstrated through this program.

The program assists in skill development and provides credential-
ing ‘to allow the part1c1pants to.move readily into entry- level

'Jobs in human serv1ces occupat10ns part1cu1ar1y gerontology

This program builds from the realities of life experlences and
language base of the older students in establlshlng course. offer-

ings (ESL- forgpxample) This is a facet of career development
wh1ch occurs too- 1nfrequent1y ' :

Strength of prOgram Tra1n1ng of. adult members of the commun1ty
to. serve within the communlty :

New York C1ty~B1l1ngua1 Vocat1onal'

Program to Train Chinese Chefs L .;f

_ment of. tra1nees

"The evaluatlon process'1s stronger than in many vocat10na1 educa-

‘ T
Pine R1dge Post, South Dakota o
Secondary’ B111ngua1 Vocational = - o
Educat1on Program ) o , L

St

This urban-based program utilizes ESL,. cu11nary skill . tra1n1ng :
plus field experience wit c00perat1ng restaurants to prepare,

. one hundred trainees oWer la twenty-four-week period. The goals of -

the program are clearly defined and the evaluation criteria are
described as efficfency .culinary skills, quality of cu11nary
product outreach to coo “rating community and results in place--

-

tion programs. ‘The program design in€orporates the criteria and.
projected outcomes in.a clear and concise manner, an excellent
prototype for 51m11ar programs. 56 _ co Tl

3 . T 4 o L
Strength of pnggram L1nkage to the. community, and the evaluation »
process. : . . Lo B

q .
Limited- and non E lish- -speaking 1nd1v1duaﬁs are selected to learn
the construction $2§de. SkilledpIndian persons.serve as inStruct-
ors in training part1c1pants in/tool usage, the preparatlon of con-
crete, framing, electrical and finish carpentry. The work experi-
ence 1is the constructlon of the tr1ba1 hd%dquarters and a new: school

-
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The Pine- Rldge Program uses, Indlan role models and a practlcum w1th
a high level of identification with the final product. The concept .

‘of selecting participants from within the community, in this case.

the Indian community, "and prOV1d1ng the tralnlng to become effectlve
contrlbutors to the communlty is excellent

a : B ¢ -

Training programs often utilize unskllled or semi-skilled labor to

‘complete a project of value to the community without attention given

to the outcome of the individual participants. The Pine Ridge pro-
gram for vocatlonal tralnlng serves both the part1c1pant and the
communlty 57 : :

Stlength of prOgram Work experiences. Wthh beneflt the 1nd1v1dual
and serve the communlty o _ .

Yak1ma washmgton Schoo‘l D1strict
M1grant Opportumt_y Center '

The Washington state Vocatlonal Educat1on Program excludes data on
the migrant student population. "The state plan does not provlde

_for service to migrant students. Yet a functional model program

' CONCLUSIONS =~~~ .~ S

funded by Title I, Migrant Educatlon .exists. The MOC program util-
izes career. exploratlon (bilingual)’ cdreer ‘couriseling (b111ngual),
work experience (English), ESL instruction and . tutorial a551stance
to’ pull previous, dropouts back ‘into h1gh school progra@s

The mlgrant teenager is commonly worklng instead of attending
school.: The program utilizes the lure of regular income thirough
work experience and the attractivemess of a General Education Di-
ploma:or high school diploma to attract and hold stude . This ,-

program offers an interesting model of language utilization' and de-

‘ sign to meet the. specific needs of the b111ngual c11ent Some
551xty students are enrolled - '

Strength of program: Full range of services and use of language
1n the educatlonal process : :

- . R
e e

s

£

s . R e ” o
o

‘The fOllOWlng conclu51ons are drawn fr0m this rev1ew of research o

Underlying all of them is the reality that no careér angd vocatlonal

development programs have been reviewed whlch utlllze language,”

social maturlty and contlnulty over the age spans of chlldren,-,

.
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youth and'adults , A11 the conc1u51ons,,1n fact ,>are elements of
that total package which must yet be deNelopedg '

Language is a critical factor in plannlng spec1f1c career edu-
cation programs for limited- and non-English-speaking persons.

- Awareness . and exploratton must be presented in a vernacular o

read11y assimilated. by the ypunger child. ‘The use of native

,language plus 1ntroduct10n of English at an approprlate t1me,

1s most 1mportant

-

'For youths and adults, the - ‘press of world of work requ1rements

creates a need for an early and systematic presentation of
Engllsh as 1t relates to pre vocatlona1~sk111 developmeﬁt

Ch11dren of bilingual, fam111es, where two languages are’ cr1t1-

‘cal for survival, will- demonstrate dlStlnCtlve, generally more

adult, ‘'social maturity characteristics. These factors platge a’’
requlrement on the schools_to utilize a practical and exper1- -
mental vehicle for learning” basic skills. . Career ‘education is-

the logical approach for soc1a11y mature. students regardless ogff:;'h
.language - '

-

The school system loses its "holdlng power" on'bilingual child-
ren during the seventh through ‘ninth grades when the child is
physically able to satisfy unskilled requirements of the world'_l

of work. It is at this" 1eve1 ‘that career epooratLon should.

be 1ntroduced .

Career- relafed mater1als 1n bilingual format are v1rtually non- .

‘i 'existent. Pre-vocational and vocatiopal skill development ma-
terials are available. Career awareness and ‘exploration mater-

ials have not been developed L1m1ted criteria have been iden-
tified in’ thls area s Coe '

- [N
State and local plannlng of career_ and vocatlonal education,
b111ngua1 educatlon,.and migrant educatlon have not been coor-

dinated. The clients for many of these: progxams have the same

characterlstl S, part1cu1ar1y if they come fromvfamllles n t--“
properly 1dent1f1ed as handlcapped

hd . : L]

I teragency 11nkage has not occurred 1h suPport of the bilin-

. gyal person. Labor, education, and other public agenctgs lack

a Jsystematic approach for j01nt1y 1dent1fy1ng and servrﬂthhe

b 11ngua1 1nd1v18ua1 } . B . e

,



. : ,.f;‘:‘ . : —
7. Def1n1t10ns of b111ngua11ty have not been developed unlformly '

by the various agencies serv1ng the limited- and non- Engllsh~
speaklng person. : -

8. The concept of career devsﬁppment has not been fully explored
".as it ﬁ;lateé'to_the‘bili gual individual. :

/

' RECOMMENDATIONS . ' . . R

"“The review of research suggests the f3110w1ng recommendations for
further development of career educatlon support of b111ngua1
famllles : :

‘ ‘
It 18 recommended that szzngua& career. "awareness" : '
materials, grades K-6 and bilingual career "emploratzon” .
materzals, ‘grades K—? be deveZoped concurrently zn terms of

.- career educatzon concept deveZopment
Zanguagee appropriate for student and/or parente
the environment of the szznguaZ fhmmly

The b111ngua1 famlly and 1ts ch11dren, whether or not they are
disadvantaged, Tequire support that reinforces complete communica-
tion within the family setting. Because the bilingual family fre- -
quently is isolated from the Jarger, monolingual English-speaking
‘commuinity, it is necessary to link aWareness and exploration directly
in order to give the family an opportunaty to make dec151ons TEe~ "
gardlng their courses of actlon ’ ‘w,ﬁ

It is recommended that the soczal maturtty of a chde from
a bilingual family be determined ‘before the chde ig en-
couruged to emplore the woer of'work.u

The chlld of‘g.blllngual fam11y frequently has experlenced the
-pressures- of the adult social WOrld, including the .world of work,
long before the child of a monolingual Engllsh-speaklng family.
Concepts of love, sharing, woxk scheduling, programmlng, nurturing,
“and belonglng are frequently more .developed in the child of a bi-

- lingual famlly, particularly if the family is disadvantaged. The
~hard decisions'.of the adult world are requlred of thé "blllngual"
child at a fa1r1y early age

39- -
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It is recommended that the "holdimg" abzlzty of the schoon
- serving bilingual students be dekdrmined befpre career ed-
. uecation: programs are zntroduced or znfused into regular &
< school programs. - . > o - i
There is a W1de varlety of patterns of school dropout of chlldren
of b111ngual families, - Skill development programs-in high schools'
. are of limited community-value if a dlsproportlonate number [of
-z children aregﬂropplng out at the junior high school levels. ThlS.
) pattern of investment. is observable in many areas, partlculﬁrly in
the Western United States where the preponderant b111ngua1 fam111es .
are. Spanlsh speaklng farm mlgrants. b
e TE e recommended that bzlzngual career educatzon programs
| be. deveZoped with the needs of'both students and their
parenrs in mind. :

" Since ‘¢hildren may"’ be learnlng career concepts w1th materlals “in
. .either language, it is 1mportant that they be able to discussi ca- _
Y - Teer options with their parents. Conversely, it is 1mportant 5hat
‘ _.parents’ perceive the nature of student learnlng and in-the same
:?manner, parents can -learn_.while thelr ch11dren are learnlng

L4
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